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	IA 2: Writing a Complex Transformation
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Elizabeth Woolaston



Textual Intervention: Task Scaffold

Focus question: Is it possible to intervene in a text’s interior development so as to reconstruct it for carefully theorised reasons? 

	Steps
	Reading Practices
	Concepts/Terms
	Theorists/Reading

	Negotiate with your teacher your selection of a print text such as a fairy tale, children’s book, poem, a myth, etc which is suitable for a complex transformation. 
	
	KEEP REFERRING BACK TO THE ‘bible’* ON FOUR APPROACHES FOR IDEAS/CONCEPTS AND GOOD QUOTES. MUST HAVE THOROUGH KNOWLDEGE OF THESE PAGES AS BASIS FOR OTHER DEEPER UNDERSTANDINGS.

Ie *QCAA Four Approaches to Reading Practice. 
	Fairy Tales:

Zipes

Hallet and Karasek

Hero/Quest stories:

Hourihan Intro, Ch 1, 2 and 5

Johnson “Understanding Textual Intervention”

Pope “Textual Intervention” p 1-24. 



	Read the text using appropriate reading practices that help to produce an invited reading (reading with the text).
Keep it brief and concise.
	Text-centred

Author-centred (bio of author, historical context of author, influences on author, intertextuality.)

Reader-centred
	e.g. Invited reading, implied author, implied reader, moral values, universal truths/themes; ‘author God’; New Criticism; narratology; structuralism; binary oppositions; narrative structure; character; point of view; focalising agent; imagery and figurative language; symbolism; closure/resolution; unified text.
	F.R. Leavis; Barthes; Propp; Todorov, Hourihan.

Johnson “A contemporary text-centred approach”

Moon.

	Identify the range of discourses and ideologies that are promoted in the text, and consider any you might wish to challenge or oppose. 
	World-context-centred E.g.

Feminist 

Marxist

Post-colonialist

Ecocritical 
	postmodernism, poststructuralism, deconstruction, discourse, ideology; myth; signifier and signified; gaps; silences; binary oppositions; focalisation; gender; objectification; infantilization; class; race; “the other”, non-ideal reader; resistance. 
	Wimsatt and Beardsley; Barthes; Barthes; Saussaure, Foucault.

Kristeva, Cixous, Irigaray.

Said.

Eagleton. 

Moon.
Derrida.

	Consider what alternative or resistant reading you might want your transformed text to invite. 
	World-context- centred: E.g.

Feminist 

Marxist

Post-colonialist

Ecocritical
	Discursive shift; transformation.


	Pope; Johnson.

Student samples.

	Intervene in the form of a complex transformation to produce this new invited reading of the text. 

	Writing practices:

Discursive shifts are brought about in part by changes to the structural and textual features of the focal text e.g. *Genre  *Subject matter  *Roles and relationships  *Point of view  *Structure/s  *Mode and medium
	Consider and record choices not made, and reasons, as well as choices made.
	Pope; Johnson.




Let’s Get Started!

Step 1. Negotiate with your teacher your selection of a print text such as a fairy tale, children’s book, poem, a scene from a play or novel, a myth, etc which is suitable for a complex transformation. i.e. now ‘dated’ in terms of ideology or ideologically objectionable to you. YOU NEED TO INCLUDE A COPY OF THIS TEXT OR PARTS OF IT, WHERE POSSIBLE, AND FULL BIBLIOGRAPHICAL DETAILS WHEN YOU SUBMIT YOUR TASK.
What goes in your introduction?

You need to convince the audience that this complex transformation is necessary because of the unjust treatment of women/men/workers/minority groups in the initializing text. You need to explain that ideology (values, attitudes and beliefs) acceptable in the past may not be acceptable today. You could also introduce your theoretical perspective here. Other questions which should be concisely covered in introduction: 
· What does it mean to read with (historical approaches/invited reading), across and against a text? How are contemporary reading practices used to produce different readings? 

· What does it mean to transform a text? What is a complex transformation?  

· Brief synopsis of chosen text.

· Why did you choose your focal text? Does it project ‘natural ways of being’ which need to be questioned and opposed? Does it appear to be ‘innocent’ or ‘neutral’? Is there any such thing as a neutral or innocent text?

· What is the relationship between reading and writing? (You MUST make sophisticated connection between reading and writing practices. See Greer Johnson/Derrida.)

· Briefly: What have you done? How did you do it? Why did you do it? (Mention social justice framework.) What reading practices did you use to read with, across and against the text? Mention particular theories that you applied.
· How is your rewriting of the focal text a re-reading of it? 
What terms and concepts might be important in the introduction? Re-centring, intervention, complex transformation, discursive shift, micro and macrolinguistic changes, dominant, alternative and resistant reading.
Step 2. Read the text using appropriate reading practices that help to produce an invited reading (reading with the text). 
 Constructing Your Invited Reading (10 -15 lines suggested)

Dominant readings (invited meaning): those which the text may be positioning the reader to accept or favour, or which embody the dominant values and beliefs in a culture. Apply historical text-centred methodology to construct invited reading; that is, look at how the structure and linguistic organisation of the text work harmoniously to encourage all readers to accept a universal theme. (See the text-centred reading strategies listed in QCAA reading strategies booklet which is used to prepare for External Assessment.)

Questions when reading from an historical text centred perspective:

Main question: What themes or invited meanings emerge? E.g. In fairy tales, basic human ideas involving such as food, shelter, survival, death, loss and identity are common. There is also usually a strong element of justice embedded in the theme of the tale.

Can these themes be said to have ‘universal significance’ or an essential truth about human experience? What ideology and underpinning values are embedded in the text?

Supporting questions: How are these themes or dominant meanings constructed through the following?

1. Characterization – look at representations, especially use of adjectives/emotive words in descriptions, imagery, symbolism and binary oppositions (NB historical text-centred – binaries seen as contrasts rather than hierarchies.)

2. Narrative structure – how do the predictability of the structure (Prop/Todorov – historical text-centred structuralist approach sometimes also called narratology. Structuralists looked for coherence or system and thus unity in texts.) and the resolution to the story construct meaning? E.g. “All fairytales conclude with a happy ending, usually illustrated through a marriage of the two main characters. In most cases, the female heroine of the story falls into a predicament and must invariably be saved by a prince who changes her fortunes completely.” (Student writing.) In fairy tales, events are simplified; there is an uncomplicated series of events and incidences. 

3. Narrative voice – e.g. in fairy tales the narrator is anonymous and remote but the voice is always definite. This is how things were. The style is that of calm exposition, the tone is of flat statement. This heightens the authority and credibility of the author and the ‘universal importance’ of the messages embedded within the tale. In what ways could the ‘authors’ of fairy tales be said to be performing a cultural function by advocating a common set of the “best” moral values, which would promote social stability (especially in regard to the gender roles and relationships) and national pride? (overlap with author centred approach to reading)

4. Intertextuality - How has your knowledge of the fairy tale genre, archetypal characters, symbols, colours and images helped you to understand the tale? (overlap with reader-centred approach to reading)How does this prior knowledge set up an horizon of expectations? 

PROPP’S MORPHOLOGY(traditional text-centred approach/structuralist): The basic features of such tales (according to Vladimir Propp, (1968) The Morphology of the Folk Tale, Austin, University of Texas Press) included:

1. The protagonist is confronted with a prohibition or instruction that he or she violates in some way.

2. The protagonist departs or is banished, given a task related to the prohibition.

3. The protagonist encounters (a) a villain (b) mysterious individual or creature who gives the protagonist gifts (c) three different animals or creatures who are helped by the protagonist and promise to repay him or her (d) encounter three different animals or creatures who offer gifts to help the protagonist who is in trouble. The gifts are often magical agents, which bring about miraculous change.

4. The endowed protagonist is tested and moves on to battle and conquer the villain or other forces.

5. There is a sudden fall in the protagonist’s fortunes that is generally only a temporary setback. A wonder or miracle is needed to reverse the wheel of fortune. 

6. The protagonist makes use of the endowed gifts to achieve his or her goal. The result is (a) three battles with the villain (b) three impossible tasks that are nevertheless made possible (c) the breaking of a magic spell.

7. The villain is punished or the forces are vanquished.

8. The success of the protagonist usually leads to (a) marriage (b) the acquisition of money (c) survival and wisdom (d) any combination of the first three.

9. A happy ending is the norm. 

YOU COULD REFER TO THIS MORPHOLOGY WHEN CONSTRUCTING INVITED READING OR REFER TO:
Todorov: Plot Theory
We are all used to the idea that stories have a beginning, middle and an end. You may have also been taught that conventional narratives have an orientation, complication, sequence of events, climax and resolution. For many years, academics have been searching for a common pattern that exists in most narrative texts. One such academic is Tzvetan Todorov who explains narrative structure in terms of cause and effect. Here is an outline of the plot of LRRH using Todorov’s theory:

	Todorov
	LRRH

	A state of equilibrium at the outset
	Domestic felicity.

	A disruption of the equilibrium by some action
	LRRH meets wolf, wolf eats grandmother.

	A recognition that there has been a disruption
	LRRH recognises wolf as threat – question and answer session.

	An attempt to repair the disruption
	Woodcutter kills wolf.

	A reinstatement of the equilibrium
	LRRH returns to safety of home.


REFER TO THIS APPROACH WHEN CONSTRUCTING INVITED READING, AS AN ALTERNATIVE TO PROPP.

NB. These are structuralist approaches (historical text-centred approaches) which focus on the broader systems or structures of meaning through which texts are organized (QSA 203 p.14). This approach is also called narratology. Propp explored recurrent patterns and motifs, identifying narrative structures which he took to be universal. Structuralists looked for coherence or system and thus unity in texts while more contemporary text-based approaches focus instead on incoherences, contradictions and disunities in texts. Refer to structuralist reading practices when constructing invited reading of text. 
Early Student Example: 

The reading: Our best known fairy-tale, “Cinderella”, naturalizes concepts upheld by a predominantly patriarchal society, providing implications as to the roles and relationships of men and women. The ideological messages embedded throughout story are mainly those regarding the role of women or, effectively, the absence of a role. The invited interpretation suggests that for a woman to be considered desirable, she must encompass the following characteristics: youth, beauty, obedience as well as fragility. She must carry out girlhood duties such as cleaning, washing and cooking, all the while maintaining a cheerful disposition. This gives the implication that women are rewarded, by being married to a desirable husband, for the much-stereotyped passive innocence which is allegedly desired by men. However, males should be wealthy, handsome and belong to a certain ilk of nobility, ultimately acquiring a wife. These qualities of ‘perfect’ men and women have been ingrained into western culture and often dictate the perceived agreeability of a potential partner even in today’s society. Thus, traditionalist patriarchal values and beliefs have been preserved and stabilized throughout history by means of the fairy-tale genre.
Needs to be cut in half.

How the reading was constructed: The invited reading of Cinderella was constructed through predominantly historical text-centred approaches. Knowledge of the genre assists the reader in determining meaning in various ways, evidence of slippage between reader and text-centred approaches (Beach, 1993). All fairy tales conclude with a happy ending, usually illustrated through a marriage of the two main characters. In most cases, the female heroine of the story, falls into a predicament and must invariably be saved by a prince who changes her fortunes completely. “Sleeping Beauty” and “Thumbelina”, like “Cinderella”, all embrace this outcome. Consequently, the predictability in the fairy-tale genre assists in constructing expectations of the text. This is known as intertextuality where readers call upon knowledge of other similar texts in order to make meaning (Foucault, 1984). 

“Cinderella” is written from an omniscient third person perspective, unconsciously positioning the reader to respond to the text as if all details were actuality rather than opinion. For instance, the reader automatically perceives the stepsisters as being ugly, not because they imagine so but because the text says so. The voice is always authoritative, indicating that is how things were (Fox, 1987), further enforcing the dominant reading. According to historical text-centred approaches, these conventions of genre as well as narration help form the reader’s “horizon of expectations” (Jauss, 1982) in relation to textual interpretation.
Propp’s morphology (Propp, 1968) is another historical text-centered structuralist approach to aid in the meaning-making process of fairy-tales, especially Cinderella. As you can see, it dissects the basic features of all texts of the fairy-tale genre, laying them out in nine basic steps.

1. The protagonist departs or is banished, given a task related to the prohibition. (Cinderella’s father dies and she becomes a slave in her own home)
2. The protagonist encounters a villain (her stepmother and stepsisters); mysterious individual who gives the protagonist gifts (fairy godmother transforms ball gown); three different creatures who are helped by the protagonist repay him/her (mice make her a dress – due to her kindness).
3. The endowed protagonist is tested and moves on to battle and conquer the villain or other forces. (Cinderella goes to the ball and dances with the prince, making her stepmother and stepsisters exceedingly jealous).

4. There is a sudden fall in their fortunes that is only a temporary setback. A wonder or miracle is needed to reverse their fortunes. (Dress is ruined; magical ball gown returned to rags; stepmother trips nobleman, shattering glass slipper)
5. The protagonist makes use of the endowed gifts to achieve his/her goal. (Cinderella reveals the other glass slipper which magically did not vanish)
6. The villain is punished. (The stepmother and stepsisters despair as they are not selected to be the prince’s bride)
7. The success of the protagonist usually leads to marriage/the acquisition of money. Cinderella is married to prince charming, acquiring both husband and wealth.
8. A happy ending is the norm. (She is respected and loved in her new home… they lived happily ever after…)
(NONE OF THIS NECESSARY – YOU only have 10-15 lines in all.)
As seen on the slide, Cinderella directly adheres to the conventional narrative structure for fairy tales. Propp’s morphology “may not all appear in every tale but [fairy tales] always follow certain sequences” (Propp, 1968). The story explicates the tribulations of being forced to be a servant in your own home, to winning the love of the prince through charm and beauty. Traveling from rags-to-riches, “Cinderella” implements the expected “happy ending”, creating closure as she lives “happily ever after”. This privileges the notion that if a woman is obedient, passive and displays an aura of charm and innocence, she will be rewarded with happiness. Nonetheless, these perceptions instil patriarchal opinions of what makes a woman happy, seemingly marriage. 
Binary Oppositions
Moon (2003) defines binary opposites as “patterns of opposing features, concepts or practices” (p. 6). This is close to the way that Saussure and the New Critics used the term. What Derrida and the poststructuralists added was the social. That is, binaries, these constructs of opposites, were not ‘natural’ (although they were naturalized) and were culturally specific. Binaries were also seen, particularly by feminism as “mutually exclusive alternatives” (Herrett et. al., 2003, p. 34) where one set of the binary is privileged over the other.  These binary pairs are recognized is Western cultures, but what is valued, shifts between cultures and discourses. A list of recognizable binaries might include:

· Good/bad

· Male/female

· Mind/body

· Reason/emotion

· Rich/poor

· Active/passive

· Civilization/nature

· White/black

Robinson & Robinson (2003) tease out a definition that is representative of contemporary text centered analysis and poststructuralist/postmodernist text analysis:

Binary oppositions are opposite pairs of associations that we acquire through our participation in society. They affect our ways of thinking and acting. They often create meaning through the hierarchical difference between the terms of the pair. (p. 12)

See King, D “Reading the Word: Contemporary Text-centred approaches to literary analysis” Wordsworth June 2005, Volume 38 Number 2
Binary Oppositions in LRRH:

	Women

Domestic

Interior

Nurturing

Weak

Innocence

Youth

Responsible behaviour

Civilization
	Men

Woods

Exterior

Dangerous

Protective

Experience

Age

Irresponsible behaviour

Nature


How do these oppositions help structure an invited reading? 

The story places great value on filial love and the ties of family members to one another. Here LRRH assists her elderly grandmother to whom she has a responsibility. However, women are seen as being domestic nurturers who are in moral danger in a masculine wood which represents ‘the wild’ world of men as opposed to the ‘civilised’ world of women.  There is real danger for women in the woods, as opposed to the safety of home. LRRH must not stray from the designated path (of female virtue). If she encounters peril, the strong, protective woodcutter will save her from her own intrinsic weakness. Therefore LRRH needs to ‘stay on the path’, to follow rules and accept responsibility as she enters female adulthood. She should not waste time or be diverted by frivolities.  The story also emphasises the predatory nature of men and the gullibility of women. The wolf represents the duplicitous, dissembling nature of men as opposed to the innocent inexperience of the fearful female. 

This version of “Little Red Riding Hood” can be offered as a lesson to young girls. When used in this way, they support beliefs such as the following:

· Girls should never stray from the path or something terrible might happen to them.

· If misfortune befalls a young girl, it is her own fault; she cannot expect the ‘wolves’ to change their behaviour.

· If a young girl is in trouble, her only hope is that a gentleman will come to her rescue.

When constructing an invited reading, read with the text using a range of historical text-centred reading approaches and tools as listed above e.g. Propp’s Morphology or Todorov’s Theory, unproblematic binary oppositions or dualisms. 

What could be mentioned in invited reading section? 
Terms, concepts and theorists which could be used: 
· binary oppositions or dualisms (the unproblematic, historical kind) 
· New Criticism 
· universal theme 
· transmission of values 

· unified, stable text 
· Propp’s Morphology 

· Todorov 

· verbs 

· emotive words 

· imagery 

· symbolism
· foregrounding 
· narrative point of view
· closure 

· intertextuality 

· horizon of expectations
· implied author 

· analyse visuals, if relevant.  
What is your invited reading of the text? What world view/version of reality is constructed?
Construct invited reading in around 10-15 lines of writing. Aim for concision.
Relevant quotes: 
“The author performed a cultural function by advocating a common set of ‘best’ moral values, which would promote social stability.” Matthew Arnold in QSA 2003

‘A large part of any book is written not by its author but by the world its author lives in’ (Hourihan p 4).

Find some of your own….
Step 3: Read the text using a contemporary text-centred approach. (Read Johnson, Greer (2004) “A Contemporary Text-centred Approach”

This means you re-read the text by questioning the cultural assumptions of an obvious, conventional reading. It means looking again, using different cultural assumptions (such as contemporary notions of gender equality) and therefore challenging the invited readings by asking again what view of the world is the text based upon and how does the language and structure of the text work to construct this view. How can readers work against this (socially unjust) construction? 
A start is to re-examine the structure and linguistic organisation of the text to see if it does indeed contain traces of views and cultural assumptions  (ideological hot spots)that might be developed into a resistant reading of the invited reading. This contemporary reading practice will show how texts are not unified in the ideology they appear to be encouraging. The key questions for contemporary text-centred readers is: if reader’s recognize the text’s unjust ideology and substitute another more socially fair ideology, how will the meaning of the text change?  
In producing a contemporary text-centred reading you might ask the following questions:

· What are the incoherences, contradictions and disunities you see as you read the text carefully?

· What are the gaps and silences you can see as you ‘harass’ the language of the text? 

· Does a close analysis of binary oppositions in your reading of the text reveal how one side of the binary is preferred and the other marginalised? Have you revealed any binary oppositions that where hidden when you read from an historical text-centred approach? 
· How might a non-ideal reader read this text today? 

· What are the multiple readings that this text might yield based?

· Which specific elements of language and structure in the text will I focus on to disrupt the invited reading? 

(Johnson 2004)
Identify the range of discourses and ideologies that are promoted in the text, and consider any you might wish to challenge or oppose. (See Unpacking Discourse and Ideology ppt)
· Whose interests are served by representations of the world in the tale?

· How do gender/race/class discourses dominate the writing in the tale? What beliefs about the role of women/workers/other in society are promoted within the tale? How does the ideology underpinning the text work to advantage men/wealthy/white?  

· How do power relationships dominate the writing in the tale whilst seeming ‘natural’?

· How does this invited reading of the story serve the interests of a patriarchal/wealthy/colonialist society? 

· How does it serve to ‘keep women/workers/the other in their place’? 

Revise terms, ‘ideology’ and ‘discourse’ by re-reading relevant sections of Moon.

Reading to identify gender discourses – a suggested approach

1. Note the characters’ names. That is, consider who is named (and who isn’t) and how – by their first name or surname – and the possible implications of this. Consider also characters that are not specifically named but may be referred to generically as the ‘womenfolk’, ‘wood cutters’, ‘soldiers’ and the possible effects of this kind of naming.

2. Note who speaks; who listens; how speech is tagged. Consider how characters voices are described. For example, what might be the effects of describing voices as ‘deep’, ‘high’, ‘whining’? 

3. Note character descriptions; the particular aspects of appearance, speech, behaviour, and actions that are selected for description.

4. Note descriptions of characters’ bodies. Note whether body parts which feature in some descriptions do not feature in others and consider the effects, especially in terms of gender. The bodies of which gender are described the most and why?

5. Jot down the adjectives used to describe a character or group of characters. Are there connections and contrasts that can be made? Can there be connections and contrasts made in terms of gender? With what effects in terms of the reading you are producing?

6. Make note of verbs used in relation to different characters. What connections and contrasts can you make? 

7. Try to locate significant emotive words which position the reader in relation to women/men.

8. Note the point of view used and the effect this has on gender representation. 

9. Consider the gaps in the text. How have you filled the gaps with culturally constructed beliefs and ideas?

10. Consider the silences of the text. 

11. Reveal binary oppositions  - which half is privileged over the other and why? 

CAN GENDER EXPECTATIONS BE CHANGED OR CHALLENGED THROUGH THE CONSTRUCTION OF TRANSFORMED TEXTS?

BUT …….Better to research approaches used by specific theorists. These questions need to be linked to a theory or theorist.

Consider what alternative or resistant reading you might want your transformed text to invite. Try the following exercise:

What if the text was different? Intervene in this version of the story so as to ‘recentre ‘it, thereby deflecting and redirecting the invited reading. Make one subtle and one outrageous intervention. Enact your new version of the tale then explain what you have done and how you have done it. Why did you make those particular interventions? How is the invited reading changed?
Changing genre – view the video entitled ‘Genre’, narrated by Roger McGough. (Your school may have it or it may be on Clickview…) HARD TO FIND THIS VIDEO NOW. 
How did change to genre alone alter meaning in LRRH?

Some further VERY IMPORTANT insights from Hourihan, Margery, 1997, Deconstructing the Hero, Routledge, London

GENDER: Women in ‘hero stories’ appear only in relation to the hero. They are part of the way his manhood is defined. E.g. as trophy brides, dangerous opponents who seek to steal male potency so must be destroyed (witches). This may also be true of fairy stories. Stories define good and bad femininity and inscribe the subordinate place of women. They are essentially “the other”. 

TRANSMISSION OF VALUES: Fairy tales pass on traditional values to each new generation. Charlotte Huck (quoted in Hourihan p3) says a knowledge of these stories, “gives children an understanding of a particular culture; but more importantly it provides them with models of greatness through the ages”. While Bernice Cullinan (Hourihan p.4) says “children absorb quest tales into the bloodstream, assimilating the values of society past and present…children unconsciously learn from experience that goodness is generally rewarded and wickedness punished, quest tales affirm their knowledge”. These views are traditional text-centred theorists views. Contemporary theorists, such as Hourihan, state that while such statements recognize the power of these texts as agents of cultural transmission they fail to examine the nature of the values inherent in them. What does the greatness they model consist of? What kind of goodness is rewarded in them? What kinds of behaviour do they endorse? What do they suggest about the roles and relationships of men and women?  In short, what meanings do traditional tales impose on readers? 

IDEOLOGY: We need to deconstruct these stories to see how they function. Literary theory provides tools for this task. For example, poststructuralist theorists argue that no text is innocent: all stories are ideological. The ideology may not be overt but is nevertheless insidiously powerful. For example, countless 19th century children’s stories restrict girls and women to limited domestic roles and are a product of their writer’s unexamined assumptions about gender. They carry a powerful though passive, ideological message. More generally, stories are the product of the time and the social group, which give rise to them, and the values of that time and that group will inform the language in which they are written. As Hollingdale says (Hourihan p 4), ‘A large part of any book is written not by its author but by the world its author lives in’. So stories inevitably transmit many of the values of their time to succeeding generations even though, as time passes, interpretations are modified. 

For more on ideology see Moon (1993) edition of Literary Terms.

Unpacking Ideology

BINARY OPPOSITIONS: We can begin to unpack the ideology of stories by examining the binary oppositions, which are central to them. The qualities ascribed to ‘good’ characters reveal much about what has been valued and what has been regarded as inferior or evil in Western culture. The conceptual centre of hero stories/folk tales consists of a set of binary oppositions: the qualities ascribed to the hero on the one hand and to his wild opponents on the other. What kind of balanced list of binaries could be applied to LRRH?

civilized  – wild ; inside – outside; danger – safety; innocence – experience; male – female; 

active – passive; reason – emotion; gentle – rough

These binaries or dualisms are more than just dichotomies because one of the terms is constructed as superior and the other as inherently inferior in relation to it. The inferiorized ‘other’ is treated in a variety of ways: It may be backgrounded, that is simply regarded as not worthy of notice, as is the case with females in boys’ adventure stories. It may be defined as being radically different, distinct in as many ways as possible from the superior norm, thus underlining its inferiority. This occurs, for example, in the polarisation of gender roles in fairy tales. The inferiorized group tends to be treated as homogenous in order to emphasise its distinctness from the dominant norm; thus, for instance, the wolves in fairy tales are depicted as homogenous in their savagery, and radically different from human characters. Further, the superior group is defined only in relation to the superior. No attempt is made to elucidate their own qualities from their own perspective, or to show them as significant in their own right. (Hourihan p 17) (Transformed texts sometimes attempt to focus on these hitherto silenced and marginalised characters in order to decentre the story and to achieve what is known as a discursive shift.)

Plumwood (Hourihan p. 17) identifies a number of crucial, interrelated binary oppositions which effectively reinforce each other forming a fracture that runs through our culture:

Reason – emotion; civilization – wilderness; reason – nature; order –chaos; mind (soul) – body; male – female; human – non-human; master – slave. In hero tales of the Christian era ‘good’ is frequently attached to the ‘reason……… master’ side of the dualities and ‘evil’ to their opposites, thus powerfully reinforcing the sense of the innate superiority of civilised, rational, male order as against wild, emotional, female chaos.   (For an interesting history of the development of these dualisms see Hourihan p 17 – 19.) Because of their association with copulation and reproduction, women were consistently associated by Christian thinkers with the senses and the body, and hence with nature, rather than with the higher faculty of reason. 

FOREGROUNDING: A consideration of what is foregrounded, what is backgrounded and what is simply omitted from these stories throws further light on the hierarchy of values, which they construct. For example, are princes and princesses foregrounded but servants backgrounded or omitted altogether? How could a story be recentred if the narrative focused on a servant’s perspective? Consider the case of “Snow White and the Seven Dwarfs”. Are the dwarfs central to the story’s meaning or are they merely functional ‘helpers’? How would the nature of the story change if the narrator had focused on one of the dwarfs as the central character? How might the values underpinning the story change?

For example, male heroes have been foregrounded in traditional quest stories. Women are usually confined to the margins of the tale. However, many young female readers read these texts as if they were reading as a male, sharing the perspective of the protagonist. In doing so they internalised the view that the male was the norm and the female something less. Instead of the tales providing models of ‘greatness’, women are taught confusion, timidity and self-hatred. (The same kinds of insights could be applied to class and race. If aristocratic and ruling classes are foregrounded, then the lives of servants and commoners are devalued. How did working class children feel when they read the popular children’s literature of the early 20th century which focused on the exploits of wealthy, privately educated children?)  

NARRATIVE POINT OF VIEW, FOCALISATION and NARRATIVE VOICE: Narrative point of view is the most powerful means by which the reader’s perceptions and sympathies are manipulated. In first person narratives the character telling the story filters the events through his or her own consciousness. A first person narrator may be naïve or limited in understanding so that the reader will be sceptical but even so the narrator’s perspective cannot be ignored…..a first person narrative invites the reader’s acceptance of the narrator’s values and judgements. A third person narrative point of view is less obvious….the narrative voice influences the responses of the reader in various ways – for example, by the selection and ordering of information, and by the use of language. Most obviously an anonymous narrator may intrude comments to guide the reader’s responses. This was common in nineteenth and twentieth century children’s literature including fairy stories and picture books.

Even when the point of view is ‘impersonal’, the narrative events and states of affairs reveal selections made on the basis of preferences which in their turn reveal judgements about what is interesting. The selections made in a particular act of narrating constitute gender, ethnic and class perspectives.   For example, in many nineteenth and early twentieth century children’s stories servants have a shadowy presence, but they are rarely mentioned because from the narrator’s middle-class point of view they are of no significance. (Hourihan, p 38-39) Readers who belong to one of the groups marginalised in hero stories – primarily women and non-Europeans – are doubly affected by the narrative point of view of these tales. They see human beings like themselves depicted as unimportant and inferior, and sometimes as evil. But as they read they must participate in the hero’s perspective and share the feelings of the narrator towards these characters. Thus they are taught to despise themselves, to collude in the construction of their own inferiority rather than rebel against being so labelled.  When girls read adventure books whose implied reader is male, and which girls play roles on the fringes of the action, the girls tend to internalise the dismissive view of women represented.  

CLOSURE: The nature of the story’s closure will often allow the reader to identify ideology. How is the conflict resolved? How does the story end? What is valued in the resolution – Marriage? Victory? Longevity? Wealth? Status? 

LANGUAGE, IMAGERY AND SYMBOLISM: These are also pointers to ideology.   

MYTH: Ideology is closely allied to the concept of myth. Roland Barthes used this term in Mythologies to describe the way certain stories and images function to shape our perception of reality. For Barthes, myths are omnipresent signs, which impose upon us the belief that something simply ‘goes without saying’; they create a perception of the falsely obvious. (Hourihan p 12) 

In modern literary and cultural study, myth refers to a shared way of understanding the world that is activated through representations in texts. This kind of myth is related to the signs and categories through which a community view the world, so that knowing the myth is part of what it means to be a member of the culture. 

Many aspects of cultural life are understood through myth. Motherhood, for example, is a powerfully mythologised cultural role. Representations of motherhood in texts often activate ideas to do with nurturing, self-sacrifice, gentleness, femininity, purity, domesticity and more. So powerful is the myth that many mothers suffer badly in comparison with the mythic representation; they fell pressured to live up to the myth, as if the myth itself were some kind of truth or standard, rather than being a cultural construction. The same can be true for myths of fatherhood, myths of boys and girls, myths of the city and country, myths of work and so on. How do little girls live up to the beauty myth perpetuated by representations of princesses in fairy tales? How do they react to myths about what it means to be feminine, which is to be passive and subordinate to the masculine?

A myth is a textual representation of a shared understanding about the world. The mythic level of meaning in a text is not a single idea or topic; it is a pre-packaged set of beliefs and practices that seem natural and obvious to members of a culture. Texts use combinations of signs (words or images taken from the culture) to invite readers to ‘activate or recognize the myth. For example, “Once there was a dear little girl whom everyone loved” activates myths of childhood and girls – innocence, virtue, honesty, love, and beauty. Angela Carter deconstructs this myth of innocence and virtue when she has her girl willingly sleep with the wolf. 

HOW DOES MYTH OPERATE IN THE TEXT YOU HAVE CHOSEN TO TRANSFORM? HOW WILL YOU DISRUPT THE TEXT BY CHALLENGING MYTH WITHIN IT? For more detail on myth see Moon, B (2001) Literary Terms, Chalkface Press, Cottesloe p. 87.
See Myth and Semiotics ppt

HOW DOES MYTH OPERATE IN THE TEXT YOU HAVE CHOSEN TO TRANSFORM? HOW WILL YOU DISRUPT THE TEXT BY CHALLENGING MYTH WITHIN IT? WILL YOU DISRUPT THE MYTH FROM THE PERSPECTIVE OF FEMINISM, MARXISM OR POST COLONIALISM?

MYTH: Ideology is closely allied to the concept of myth. Roland Barthes used this term in Mythologies to describe the way certain stories and images function to shape our perception of reality. For Barthes, myths are omnipresent signs, which impose upon us the belief that something simply ‘goes without saying’; they create a perception of the falsely obvious. (Hourihan p 12) 

In modern literary and cultural study, myth refers to a shared way of understanding the world that is activated through representations in texts. This kind of myth is related to the signs and categories through which a community view the world, so that knowing the myth is part of what it means to be a member of the culture. 

Many aspects of cultural life are understood through myth. Motherhood, for example, is a powerfully mythologised cultural role. Representations of motherhood in texts often activate ideas to do with nurturing, self-sacrifice, gentleness, femininity, purity, domesticity and more. So powerful is the myth that many mothers suffer badly in comparison with the mythic representation; they fell pressured to live up to the myth, as if the myth itself were some kind of truth or standard, rather than being a cultural construction. The same can be true for myths of fatherhood, myths of boys and girls, myths of the city and country, myths of work and so on. How do little girls live up to the beauty myth perpetuated by representations of princesses in fairy tales? How do they react to myths about what it means to be feminine, which is to be passive and subordinate to the masculine?

A myth is a textual representation of a shared understanding about the world. The mythic level of meaning in a text is not a single idea or topic; it is a pre-packaged set of beliefs and practices that seem natural and obvious to members of a culture. Texts use combinations of signs (words or images taken from the culture) to invite readers to ‘activate or recognize the myth. For example, “Once there was a dear little girl whom everyone loved” activates myths of childhood and girls – innocence, virtue, honesty, love, and beauty. Angela Carter deconstructs this myth of innocence and virtue when she has her girl willingly sleep with the wolf. 

[image: image5.jpg]



[image: image6.jpg]


SIGNIFIER AND SIGNIFIED: To explain how myth works Barthes uses the linguist Saussure’s concept of the sign. Saussure calls a written symbol (e.g. wolf) a signifier; the signifier evokes a concept, the signified (the reader’s mental idea of a wolf). Therefore, the word, or sign, consists of the signifier and the signified. The crucial point is that the signifier (wolf) does not relate to anything in the physical world (any actual animal); it relates to a mental concept which may involve any number of emotional associations. In the case of the ‘wolf’ these associations might include ‘dangerous’, ‘slavering’, ‘predatory’, ‘shaggy’, “huge fangs’, ‘blood-thirsty’ and so on – all the ascriptions which have led to the persecution and extermination of the wolf in many parts of the world, despite the extreme rarity of actual wolf attacks on humans. What kinds of associations do we have for signifiers such as dragon, witch, princess, ogre, servant etc? What cultural roles does each fulfill? What kinds of ideas are activated through their representations in fairy tales?

From: Hourihan, Margery, 1997, Deconstructing the Hero, Routledge, London

For more detail on myth see Moon, B (2001) Literary Terms, Chalkface Press, Cottesloe p. 87.

INTERNET SOURCES:

Myth: Barthes argues that the orders of signification called denotation and connotation combine to produce ideology in the form of myth …… myths operate through codes and serve the ideological function of naturalization. 

(Comment: e.g. myth of motherhood, of childhood, of crocodile, of the noble savage, of hunting and gathering)

At: http://www.aber.ac.uk/media/Documents/S4B/sem-gloss.html#M
The myth of the Noble Savage is anthropology’s oldest and most successful hoax, still widely believed today, almost a century and a half since its creation. As it is commonly understood, the myth makes the false claim that savages are noble, a misrepresentation arising from Rousseau’s invention of the Noble Savage concept in the mid-18th century as a romantic glorification of savage life.

At http://faculty.washington.edu/ellingsn/Noble_Savage.html
The Noble Savage is not a person, but an idea. It is cultural primitivism, the belief of people living in complex and evolved societies that the simple and primitive life is better. The Noble Savage is the myth that man can live in harmony with nature, that technology is destructive and that we would all be happier in a more primitive state.

Before Christ lived, the Noble Savage was known to the Hebrews as the Garden of Eden. The Greeks called it the lost Golden Age. In all the ages of the world, otherwise intelligent and learned persons have fallen swoon to the strange appeal of cultural primitivism. In the 16th century, French writer Michel de Montaigne described Americans Indians as so morally pure they had no words in their languages for lying, treachery, avarice and envy. And Montaigne portrayed the primitive life as so idyllic that American Indians did not have to work, but could spend the whole day dancing.

In 1755, Jean-Jacques Rousseau argued that what appeared to be human progress was in fact decay. The best condition for human beings to live in, according to Rousseau, was the “pure state of nature” in which savages existed. When men lived as hunters and gatherers, they were “free, healthy, honest and happy.” The downfall of man occurred when people started to live in cities, acquire private property and practice agriculture and metallurgy. The acquisition of private property resulted in inequality, aroused the vice of envy and led to perpetual conflict and unceasing warfare.

According to Rousseau, civilization itself was the scourge of humanity. Rousseau went so far as to make the astonishing claim that the source of all human misery was what he termed our “faculty of improvement,” or the use of our minds to improve the human condition.

Since Rousseau wrote, more than 250 years of archeological and ethnographic research have shown that most of the imaginative conceptions associated with the Noble Savage are simply wrong.

http://www.edmondsun.com/opinion/local_story_333222711.html?keyword=topstory
The Concept of Myth

Myths confer a "common significance or unconscious formulations which are the work of minds, societies and civilizations" .

……'myth' as recurring themes, icons and stereotypes which claim common recognition within a cultural group with a shared ideology……………. Ideology we define as the grid of significations which organises myths in the legitimation of particular social, economic and political relations. 

Barthes argues that what makes myth definitive is its formal characteristics. Myth is an utterance without an utterer. The absence of the person who speaks gives the myth the quality of a statement of eternal fact, truth, obviousness, naturalness, common sense, rightness, reasonableness, already-thereness -- it just needs to be named ... by anyone, hence the apparent `objectivity' of myth….

………..The successful operation of myth lies in its apparent lack of construction -- its innocence. 

At: http://ccms.ukzn.ac.za/index.php?option=com_content&task=view&id=625&Itemid=72
Signification. For Saussure, the relationship of a sign or sign system to its referential reality. Barthes makes much more of the concept, and uses it to refer to the way that signs work in a culture: he adds the dimension of cultural values to Saussure's use of the tern. Barthes identifies two orders of signification: the first is that of denotation (which is what Saussure calls 'signification'), the second is that of connotation and myth and occurs when the first order meanings of the sign meet the values and established discourses of the culture.

The first order of signification: denotation. This refers to the simple or literal relationship of a sign to its referent. It assumes that this relationship is objective and value-free—for all their differences, the words 'horse', 'steed' and 'nag' all denote the same animal. The mechanical/chemical action of a camera in producing an image of what it is pointed at is denotation. The concept is generally of use only for analytical purposes; in practice there is no such thing as an objective, value-free order of signification except in such highly specialized languages as that of mathematics: 4 + 8 = 12 is a purely denotative statement.

The second order of signification: connotation. This occurs when the denotative meaning of the sign is made to stand for the value-system of the culture or the person using it. It then produces associative, expressive, attitudinal or evaluative shades of meaning. 

The second order of signification: myth. Barthes's rather specialized use of the term myth refers to a chain of concepts widely accepted throughout a culture, by which its members conceptualize or understand a particular topic or part of their social experience. Thus our myth of the countryside, for example, consists of a chain of concepts such as it is good, it is natural, it is spiritually refreshing, it is peaceful, it is beautiful, it is a place for leisure and recuperation. Conversely, our myth of the city contains concepts such as unnaturalness, constriction, work, tension, stress. These myths are arbitrary with respect to their referents, and culture-specific. In the eighteenth century, for example, the city was mythologized as good, civllized, urbane, polite; the countryside as bad, uncivilized, rude. A typical twentieth-century advertisement shows a happy family picnicking in a meadow beside a stream, with their car parked in the background. The mother is preparing the meal, the father and son are kicking a football, and the daughter is picking flowers. The ad acts as a trigger to activate our myths of countryside, family, sex roles, work-and-leisure, and so on. To understand this ad we must bring to it our 'ways of conceptualizing' these topics (or our myths): if we do not have these myths, the ad will mean something different to us, or may not mean very much at all. The term myth, then, is not to be used in the layperson's sense of a 'false belief', but in the anthropological sense of a culture's way of conceptualizing an abstract topic'. Myths are conceptual and operate on the plane of the signified; connotations are evaluative, emotive and operate on the plane of the signifier.

Signification and ideology: the third order. Fiske and Hartley (1978) suggest that the connotations and myths of a culture are the manifest signs of its ideology. The way that the varied connotations and myths fit together to form a coherent pattern or sense of wholeness, that is, the way they 'make sense', is evidence of an underlying invisible, organizing principle—ideology. 

SIGNIFIER AND SIGNIFIED: To explain how myth works Barthes uses the linguist Saussure’s concept of the sign. Saussure calls a written symbol (e.g. wolf) a signifier; the signifier evokes a concept, the signified (the reader’s mental idea of a wolf). Therefore, the word, or sign, consists of the signifier and the signified. The crucial point is that the signifier (wolf) does not relate to anything in the physical world (any actual animal); it relates to a mental concept which may involve any number of emotional associations. In the case of the ‘wolf’ these associations might include ‘dangerous’, ‘slavering’, ‘predatory’, ‘shaggy’, “huge fangs’, ‘blood-thirsty’ and so on – all the ascriptions which have led to the persecution and extermination of the wolf in many parts of the world, despite the extreme rarity of actual wolf attacks on humans. What kinds of associations do we have for signifiers such as dragon, witch, princess, ogre, servant etc? What cultural roles does each fulfil? What kinds of ideas are activated through their representations in fairy tales? READ DAVID KING ARTICLE ON SEMIOTICS!!!!!

INTERTEXTUALITY: A related idea is the concept of intertextuality which stresses the extent to which all texts are necessarily derived from pre-existing texts and discourses, and will themselves form part of the context from which subsequent texts are derived. The reader’s interpretation of any particular text will be determined in part by his or her prior experience of other texts (Beach 1993). Values and perceptions implied by frequently encountered motifs come to seem simply true, to go without saying. Story patterns which are re-used and re-worked in one text after the other are one of the most obvious examples of intertextuality, and of these patterns the hero quest is the most frequently encountered.   (See notes on Propp’s morphology.) 
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Ideological analysis: some questions to ask of the text 
1.
What are the assumptions about what is natural, just and right? 

2.
What (and who) do these assumptions distort or obscure?

3.
What are the power relations? How are they made to appear as if they are normal or good? What negative aspects are excluded?

4.
Look for binaries, oppositions (good/evil, natural/unnatural, tame/wild, young/old). Which term of the binary is privileged, what is repressed or devalued by this privileging of one term over the other?

5.
What people, classes, areas of life, experiences, are 'left out', silenced? 

6.
What cultural assumptions and what 'myths' shape experience and evaluation?

An early student example of discourse ideology section:

This steps out the process. You will need to be much more concise. 

Discourse and Ideology
In order to unpack the ideologies of fairytales, we must first examine the binary oppositions which structuring the elements of the text. The structuralist theorist, Chandler, suggests that binary oppositions are “pairs of mutually-exclusive signifiers representing categories which are logically opposed but together define a complete universe of discourse”. One group thus cannot exist without the other. For example, in order for there to be beautiful, there must also be ugly. Thus, in order to privilege beauty, ugliness must be undermined (Chandler, 1980). Now debunked historical text-centred approaches suggested binary oppositions support the preferred reading, as the qualities ascribed to the ‘good’ characters reveal society’s values (Hourihan, 1997). In the base text, beauty, marriage and passive obedience are privileged over ugliness, being unmarried and aggressive. The following table lists the major binary oppositions found within “Cinderella”.
	Privileged
	Marginalised

	Beautiful
	Ugly

	Married
	Single

	Innocent/Good
	Evil

	Little
	Big

	Noble
	Common

	Passive 
	Aggressive 

	Humble
	Proud

	Cheerful
	Quarrelsome

	Male Dominance
	Female Dominance

	Modest
	Vain

	Meek/Delicate
	Forceful/Tough


These dualisms illustrate the privileged and marginalized (Derrida, 1978) attributes, representing the hierarchy of values prevalent in the patriarchal society. From the perspective of contemporary theorists, binary oppositions help uncover concealed ideologies within the text, namely the “inferiorized other” (Hourihan, 1997). This supports post-structuralist perspectives, portraying that even the most seemingly innocent text is opinionated and prejudiced. By identifying these “polarities” (Appleton, 2000), we can begin to unravel the internalised ideologies within the text.

Discourses mobilised within texts are constructed within “discursive contexts” (QSA, 2003), and do not offer “neutral descriptions” (Moon, 2001) of society or the world. They shed light on the inherent ideologies encoded within the text, which are “insidiously powerful” (Hourihan, 1997), passing on pervasive ideological messages. Through the utilisation of discourses, texts privilege some world views over others. By identifying the discourses internalised within a text, and observing those which are dominant, the text’s ideologies become further apparent. The following table shows the discourses prevalent in the fairytale Cinderella and the way in which they were mobilised.
	Discourse
	Depicted through text

	Romantic Discourse
	· The prince’s search for a wife

· The prince falls in live with Cinderella almost instantly and couldn’t eat as he was too engrossed just “looking at her”.

· Cinderella’s desire to be saved from her step-family and married.



	Gender Discourse (Beauty)
	· Cinderella described using adjectives like “unparalleled goodness”, “sweetness of temper”, “pretty”, “patient”, “beautiful”, “slender”, “handsome”, “lovely”, “graceful”, “magnificent”, “fine”, “lady” etc..

· All unlovable characters such as stepmother and stepsisters, described as “odious”, “ugly”, “proud”, “haughty”, “rude”, “uncivil”, “mean”, “vain”, “bossy” etc…

· The stepsister’s only apologies for their ill-treatment after they discovered she was the beautiful princess.

· The prince falls in love with her because of her beauty and charm.

· The king and queen admire her and want her to marry their son simply because of her “beauty”.

· The prince Cinderella marries is very “handsome”.

· Stepmother forcer her become a slave in an attempt to hide her beauty.



	Class/Status Discourse
	· All the young women want to marry the prince simply because he is a “prince” and “rich”.

· Cinderella’s “rags” used to emphasis her lack of eligibility to go to the ball, to marry the prince, etc...

· When Cinderella goes to the ball, emphasis is on the clothes she wears, the material, headpiece, etc… 

· The stepmother “governing” the house is not privileged.




Resistant reading of the text occurs when a contemporary world-context centred approach is adopted. “By penetrating the disguises of the text… [deconstructionist critics] may engage in radical re-readings of familiar classics” (Appleton, 2000), teasing out the inherent discourses submersed within the text. Once identified, the ideologies can be challenged and subverted, in order to express a contrasting point of view. The following table depicts the ideologies underpinning the focal text, “Cinderella”, and the ways in which these ideological messages were foregrounded.
	Ideology
	Depicted through text

	Beautiful women are desirable and should be married
	· The prince wants Cinderella as his wife purely due to her beauty and charm (they had only just met).

· The king and queen want her to marry their son because she is beautiful.

	Women need to be “saved” and protected
	· Cinderella must be taken away from her servant’s life at home by marrying the prince.

· The mice make Cinderella a beautiful dress so that she can go to the ball. 

· The fairy godmother transforms her rags into a beautiful ball gown and provides a beautiful carriage for her to go to the ball.

	Females must be passive, obedient and subordinate to males.
	· Cinderella always follows her step-family’s orders without complaint, always displaying them with kindness. 

· She obeyed the fairy “immediately”.

· Cinderella never makes decisions for herself. The stepmother says she can go to the ball IF she gets all her work done. The fairy godmother tells her she WILL go to the ball but be home by twelve. The prince says she will marry him and she does.

	Women should carry out domestic duties.
	· Cinderella lives as a servant in her own home, forced by her step-family.

· She cooks, cleans, sews, washes, nurtures, feeds, irons, mends, scrubs, etc… she carries out all the domestic duties in the household on her own

	Higher status means desirable husband
	· Every woman would love to marry the prince and attend the grand ball as he is rich, wealthy and of royal status.

	Women must be loved and provided for by men
	· Cinderella’s father dies, leaving her to be forced into slavery without a man to protect her anymore. 

· Cinderella eventually marries the prince, who will be able to provide for all her needs.


Thus, the altering of the values will “re-position readers to explore oppositional views” (Johnson, 2001) from those found in the base text. Rosenblatt insists on the “inter-textual re-creation” (Rosenblatt, 1978) that occurs with every reading and re-writing of the text. Contemporary reader-focused literary theorists highlight the “reciprocal power of the reader” (Rosenblatt, 1978). Resistant world-context-centred approaches thus advocate “pushing against the depth and complexity until the full implications and the contradictions inevitably inherent in them, become apparent” (Lye, 2001). 

Unpacking Discourse and Ideology in your base text
Deconstructing text by analysing binary oppositions: 

	Privileged
	Marginalised

	
	

	
	

	
	

	
	


	Discourse
	Depicted through text

	
	

	
	


	Ideology
	Depicted through text

	
	

	
	


Which particular discourses/ideology did you want to challenge?  Be selective. Choose only the ideological hotspots in base text to challenge. 
See King, D “Reading the Word: Contemporary Text-centred approaches to literary analysis” Wordsworth June 2005, Volume 38 Number 2
Researching a Theory

Use a simple and accessible text like Barry, Pope or one of the Penguin Dictionaries of literary terms to begin with. Your reading of Hourihan will have alerted you to a range of reading approaches. The school library also has a good range of more difficult texts on literary theory – dip in and out of them. You don’t have to be an expert on a theory or range of theories. You just have to know enough to write knowledgeable assignment. 

1. Choose a theoretical school e.g. feminism, post-colonialism, Marxism
2. Takes notes on:

· An historical overview of the theory – a simple time line would be useful

· Key terms e.g. representation, deconstruction, patriarchy, marginalisation, gaps and silences, discourse, ideology, absence, the other 

· 1-2 main theorists/major figures e.g. Showalter and Kristeva

· Key strategies

Be aware that various theories overlap e.g. common for feminist practitioners to also be interested in psychoanalytical and/or Marxist theory. When you read your base text resistantly, use particular theories which are identified with particular theorists.  

What world-context centred theorists/theories will you employ?

· Feminism

· Marxism

· Post colonialism

Need only one approach. 

AIM FOR DEPTH AND COMPLEXITY OF UNDERSTANDING. 
What could be mentioned in ‘Discourse/Ideology’ section?

Explain words like postmodernism and post structuralism then show how the particular theory you used is a postmodern, post structuralist approach.

VIP: Explain which theory you employed in order to unpack the ideology of your base text. What is the main interest or focus of your chosen theorists? What is there main concern about how people are represented in literature? What particular approaches to textual analysis/literary criticism do your chosen theorists take? 

N.B. Best if ideologies are unpacked using a particular set of strategies peculiar to one branch of theory. E.g. a particular type of feminism.

· How did you apply feminism/Marxism/post-colonialism in order to understand the political consequences of the world-view privileged in the focal text as being ‘normal’ or natural? Why were these theories the most useful in helping you to expose the particular injustices in the text? (evaluation)
· What ‘normal’ ways of living and behaving are constructed?

· How does the focal text position readers to view the world? What questions did you ask of the text? 

· How did you analyse the binary oppositions/myth/signifier/signified (semiotic analysis) encoded in the text in order to unpack the ideology of the text?

· What discourses are mobilized/operate within the text?

· How might you read across the text?

· What are the assumptions about what is natural, just and right? What (and who) do these assumptions distort or obscure?

· What are the power relations? 

· How are they made to appear as if they are normal or good? What negative aspects are excluded? Look for binaries, oppositions (good/evil, natural/unnatural, tame/wild, young/old). Which term of the binary is privileged, what is repressed or devalued by this privileging of one term over the other?

· What people, classes, areas of life, experiences, are 'left out', silenced? 

· What cultural assumptions and what 'myths' shape our perceptions of reality? 

· What ideologies are promoted? 

· Which discourses/ideology did you want to challenge?  

· How might you transform the text in order to create an oppositional, socially just text?
Note: Texts produce versions of reality by organising elements according to familiar generic codes which guide the reading of a text. Therefore, particular genres such as fairy tales can restrict the reading of texts because of audience expectations. It may be necessary to shift the genre and the audience in order to realize discursive and ideological shifts. You may need to select a genre to appeal to a more socially knowledgeable invited reader. E.g. transform fairy tale into a feature article aimed at an adult audience or a political speech. 

You may need to disrupt the reader’s expectation of the narrative by refusing closure, by not having a recognisable beginning and end. This may become a post- modern approach. You could try Brechtian distancing techniques, for instance, in order to emphasise a social message. 

What might you write in defence section? (Why you did what you did/how you did what you did/result of what you did.)
This is considered to be the most important section….
How did you read against the text to produce an oppositional/resistant/counter text? 
Précis of transformed text needed. 
What reading did you want your transformed text to invite? 

What did you change in order to transform the text/to achieve a discursive shift/changed ideology? What did you change and what did you retain and why? Could outline steps taken/differences between focus and rewritten/transformed text:

1. Macrolinguistic level  - changes to genre, subject matter, roles and relationships, point of view, structures, mode and medium. 

2. Microlinguistic level – what kind of vocabulary was used in base text? What kind have you used? E.g. short/long, monosyllabic/polysyllabic; simple/complex; concrete or abstract; literal/figurative; heavily adjectival/relatively unmodified nouns and verbs. (See Pope)

See Pope p 192 – 196 for Stylistic checklist. 

What changes and decisions did you make in the drafting process? 
What difficulties did you experience, especially theoretical difficulties?  E.g. Why is it not good enough to just invert binary oppositions or to reverse gender roles? 

Why is your rewritten text a complex transformation? How does it challenge views encoded in /endorsed by the focus text? How does the new text position readers to ‘be and act’ in the world differently? How have you constructed a more socially just text? 

What you have learned about texts and reading and writing practices as a result of this activity of composing a complex transformation?
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Quotations and Thinking Points. 

IDEOLOGIES

 “Liberal humanists tended to assume the ‘enabling power’ of great literature. For example, New Critics in the 1940’s and 1950’s assumed that literary artefacts featured an ‘organic unity’ – the higher the order of organic unity, the greater the work.” p 9 

“Theories have always operated under the surface prior to the development of the term critical theory, they were generally implicit rather than explicit.” p 9

“ideology may be defined as ‘assumptions’ that are taken for granted” p 9

“text does not simple mean paper with writing on it but an encoded production” p 23

MARXISM

George Lukacs (early Marxist theorist): “ the novel is an expression of bourgeois values …. With the focus firmly on the individual establishing his or her place in a competitive world” p 32 (CAN THIS MARXIST IDEA BE APPLIED TO YOUR BASE TEXT?) Louis Althusser:  ideology is disseminated by ideological state apparatuses (institutions such as the legal system, the education system (literature?) and the media) and repressive state apparatus (the police and the military). p 78 Ideology works most effectively at the level of ideas. The duty of the cultural critic is to identify where, and how, these ideas serve the cause of the ruling elite as well as to identify the contradictions that reveal the gaps and flaws in the ideology in question. p 79 One of the aims of Marxist literary theorists is to make this clear to the reader so that we can escape the process of conditioning which keeps us in subjection to the dominant ideology. p 79  

HEGEMONY (p 37)

Marxists have always found it difficult to explain two problems:

· Why do the exploited classes of capitalist society so often seem quite content to go along with the ruling ideology, when it is manifestly not in their best interests to do so?

· Why do socialist revolutions fail to materialise in advanced capitalist societies? 

The concept of hegemony (Antonio Gramsci) was developed to explain away such discrepancies. I.e. ideology works to make itself unrecognisable – this is the trick of hegemony – to persuade the whole of society that a prevailing ideology – the very one which in fact protects the prevailing dominant class – is really the only natural and normal way of thinking.  Power cannot simply depend on repression but on controlling the power of knowledge.

The arts and the media are critical elements in this process. How to break out of hegemony’s embrace when it is so successful in maintaining the status quo and diffusing dissent at its source? p 38

INTERTEXTUALTY (p 57)

Mikhail Bakhtin and later structuralist feminist theorist Julia Kristeva saw novels as intensely ‘intertextual’ – relying on references to an entire complex web of past and present discourses within their culture. 

STRUCTURALISM

Structuralists conceive of the world as a series of interlocking sign-systems to which human beings respond in largely predictable ways. P 65 Umberto Eco semiotic view of intertextuality – “ A book is made up of signs that speak of other signs”. Cited in p77

Readerly versus Writerly Texts (Barthes in S/Z 1970): Writerly texts demand the active participation of the reader; readerly texts assume an attitude of passivity. By implication, readerly texts are seen to be ‘authoritarian’ in that the author is trying to impose a particular reading on the reader. p 74 (HOW TRUE IS THIS OF YOUR BASE TEXT? Eg narrative structure, intertextuality, foregrounding, closure, pov, binary oppositions all invite particular reading without undue effort on part of reader. Perhaps you need your transformation to disrupt these certainties eg no closure/open ended, differing pov, unclear genre, fragmented narrative structure – make the reader work to construct meaning in order to disrupt dominant discourses/ideology and open up multiple meanings.)

When literary texts reveal ideological contradictions to us, literary study turns into a politically subversive act ……. P 81

Sim, Stuart and Van Loon, Borin (2001) Introducing Critical Theory, Icon Books, Royston UK

 Transforming Texts – Useful Quotations:

Birch, David (1989) Language, Literature and Critical Practice, Routledge, London.
Feminism 

“every reading is a gendered reading, as all text production is gendered” p 18

“ feminist reading is revisionist, it questions the adequacy of existing conceptual structures” p 19

“Language is one of the main means of repression but a difficulty arises in creating new worlds …. Feminist writers redraw the circle, shift the relationship of centre and periphery, of authoritative word and marginalised silence” p 19

The aim of transforming the text, subverting the text is to “ demythologise negative images of women”
Because multiple readings of text are possible, “meaning is not immanent in the text, which therefore motivates feminist criticism to construct meaning, not simply to discover it” p 20

“realities are constructed through language” p 20

“feminism has sought to disturb the complacent certainties of patriarchal culture”  in Selden, Ramon et al (2005)  A Reader’s Guide to Contemporary Literary Theory, Pearson Education p 115

Lynn, Steven (2001) Texts and Contexts  Longman New York

Feminist assumption: “ historically the production and reception of literature has been controlled largely by men; it is important now to insert a feminist viewpoint ….. to apply new approaches to old works” p 2

“men and women are different: they write differently, read differently, and write about their reading differently. These differences should be valued”p2

Discussing discourse

“the form and content of texts is not arbitrary, …it is determined culturally, socially and ideologically by the power of discourse… the choices that producers of texts make ….are principled choices, instituted by real world discourse….the forms and hence the meanings of language are shaped …by institutional forces…Reading of text is reading of ideologically loaded structures” p167

“discourse is about interaction and exchange; about people, institutions, power and status” p168

“ analysing text is analysing discourse” p169

Post-Colonialism

Said, Edward cited in Lodge, David (ed) (2000) Modern Criticism and Theory Longman London

Representation of the other: “the object of study .. the other … will be, as is customary, passive, non-participating, endowed with a historical subjectivity, above all, non-active, non-autonomous, non-sovereign with regard to itself” p 275 Perceiving the Orient or the other as “always being the same, unchanging, uniform and radically peculiar”. p 276 (e.g. beast, wolf, coloured characters in Phantom etc) “the Orient becomes a living tableau of queerness” p 280
Good words to use re post-colonialism: anthropocentrism, Eurocentrism, orientalism
 “the Aryan myth dominated historical and cultural anthropology at the expense of the ‘lesser’ peoples” p 277

GREAT QUOTE: “no matter how deep the specific exception, no matter how much a single Oriental can escape the fences placed around him, he is first an Oriental, second a human being and last again an Oriental” 279

 Colonial/Orientalist Ideology: “a white middle class Westerner believes it is his human prerogative not only to manage the non-white world but also to own it, just because by definition ‘it’ is not quite as human as ‘we’ are” 284 this is “dehumanised thought” 284 “we must … see the humanistic values that Orientalism, by its scope, experiences, and structures, has all but eliminated.”

Marxism

Eagleton, Terry Marxism and Literary Criticism (1976) Methuen London

“there is no such thing as a work of art entirely devoid of ideological content” p 17

Hegemony: “relates to the whole social process, to structures of power and influence and thus to patterns of domination, subordination and opposition” (Raymond Williams cited in Selden, Ramon et al (2005)  A Reader’s Guide to Contemporary Literary Theory, Pearson Education)

The tasks of Marxist criticism are set up by politics ……the critic must dismantle received notions of ‘literature’ and reveal their ideological role in shaping the subjectivity of readers ….the critic must expose the rhetorical structures by which non-socialist works produce politically undesirable effects and also interpret works where possible against the grain…” Eagleton, terry cited in Selden, Ramon et al (2005)  A Reader’s Guide to Contemporary Literary Theory, Pearson Education p 102

“The function of ideology is to repress revolution.”  ibid. p107

“Marxist theories are about the historical changes and conflicts which arise in society and appear indirectly in literary form” ibid. p 108

Appendix

Fairy Tale Genre (handy information if using fairy-tale as base text.)
NOT FOR CHILDREN: It has generally been assumed that fairy tales were first created for children and were largely the domain of children. Nothing could be further from the truth. From the very beginning, thousands of years ago, tales were told by adults to create communal bonds in the face of the inexplicable forces of nature, to conquer terror through metaphors. Mature men and women have been the creators and cultivators of the fairy tale tradition. However, children also welcomed them mainly because the stories nurtured their great desire for change and independence. The literary fairy tale has become an established genre within Western civilization that cuts across all ages. 

ORAL TRADITION: Fairy tales grew out of oral traditions initially. These contained wondrous and marvellous elements, have existed for thousands of years and were largely told by adults for adults. Motifs from these oral tales found their way into the Bible and Greek classics such as the Iliad and the Odyssey. They fostered a sense of belonging and the hope that magical transformations would somehow bring about a better world. They instructed, amused, warned, initiated and enlightened. They also suggested a human interest in a struggle for immortality. 

LITERARY GENRE: The literary fairy tale appropriated these oral forms and expanded on them as it became necessary to adapt the tales to new standards of literacy. They began to flourish as a literary genre between the 15th and 17th centuries, establishing their own motifs, characters and plots.

WONDER: Fairy tales seek to awaken our regard for the miraculous condition of life, to provoke awe and a respect for life as a miraculous process. Fairy tales depict lives which can be altered and changed to compensate for the lack of power, wealth and pleasure that most people experience. They provide hope and a diversion from mundane everyday life.

CONSERVE OR CHALLENGE? They may also serve to stabilize and conserve or to challenge the common beliefs, laws and values of a group or society. For instance, at the time of fairy tales being appropriated from oral to literary tradition they tended to serve the power interests of males within the upper classes of particular communities. Later, these same tales were subverted by feminists and Marxists, among others, to question patriarchal and elitist values. 

PERRAULT: Charles Perrault, a French writer from the 17th century, was one of the first famous exponents of the fairy tale genre. He published famous prose versions of “Cinderella”, “Little Red Riding Hood”, “Sleeping Beauty” and “Tomb Thumb” among others.  He and his contemporaries were concerned with questions of manners, norms and mores; seeking to illustrate proper behaviour and noble feelings in their narratives. These tales were mainly for adults. 

INDOCTRINATION: In the eighteenth century it became more acceptable to write fairy tales for children just as long as they indoctrinated children according to gender-specific roles and class codes in the civilizing process. However, fairy tales were still not regarded as prime reading material for children. They were not considered healthy for growing minds and bodies. In Germany, for instance, there was a debate about obsessional reading that could lead children to have crazy ideas and to masturbate. Even the Brothers Grimm, writing in the early nineteenth century, were forced to revise their collections cleansing their narratives of erotic, cruel or bawdy passages. 

FOR CHILDREN: As the nineteenth century progressed there was more tolerance of the literary fairy tale for children as more literate parents realized that fantasy literature and amusement would not necessarily destroy and pervert their children’s minds. From 1830 to 1900 the fairy tale written specifically for children came into its own. Hans Christian Andersen began publishing his extremely popular tales throughout Europe. Andersen combined humour, Christian sentiments and fantastic plots, which were designed to both amuse and instruct. His tales could be read by children and adults alike but with different levels of understanding. 

IMAGINATION: The flowering of the fairy tale in Europe and America during the latter half of the nineteenth century had a great deal to do with alienation. As daily life became more structured, work more rationalized, and institutions more bureaucratic there was little space left for the imagination. It was the fairy tale which provided room for amusement, nonsense and recreation. This does not mean that the fairy tale abandoned its more traditional role in the civilizing process as the agent of socialization. Tales often emphasized principles of the Protestant ethic - industriousness, honesty, cleanliness, diligence, virtuousness and male supremacy. Although many fairy tales now were ironic or ended on a tragic note they still subscribed to the utopian notion of the transformation of humans, that is the redemption of humane qualities and the overcoming of bestial drives. 

INSTITUTIONALISED: By the beginning of the twentieth century the fairy tale had become fully institutionalised in Europe and America and its functions had shifted and expanded. It still had an important role to play in forming and maintaining the cultural heritage of Western society but it expanded its range to include drama, poetry, ballet, music and opera. For instance, Mozart’s opera “The Magic Flute”, Tschaikovsky’s ballets “Sleeping Beauty” and “The Nutcracker Suite” are all based on well-known fairy tales. Again it was adults maintaining the genre by incorporating it into other art forms. Fairy tales were also used for political purposes during the century. J.R.R. Tolkein’s The Hobbit was written in 1938 with WWI in mind while many tales were written to comment on fascism and the terror of WWII and its aftermath. 

DISNEYFIED: Fairy tales were also “Disneyfied” by the mass media. That is, they have been subjected to the saccharine, sexist, and illusionary stereotypes of the Disney culture industry. 

SOCIAL ISSUES: However, since the 1970’s and 1980’s the fairy tale has become more aggressive, aesthetically more complex and sophisticated and more insistent on not distracting readers but helping them to focus on key social problems and issues. The works of Michael end and Jane Yoland are examples of this approach. 

FEMINIST: Perhaps the main group to use the fairy tale for social comment have been the feminist writers. There has been a remarkable output of non-sexist fairy tales for children and adults as well as an outpouring of theoretical works that explore the underlying implications of gender roles in fairy tales. Such writers have reacted critically, for instance, to the standard cannon representing catatonic females flat on their backs waiting to be brought to life by charming princes. Fairy tales such as “Rapunzel’s Revenge” (1985), “Cinderella on a Ball” (1991) and “Ride on Rapunzel” (1992) reinterpreted such tales to redress the balance for women. 

SEXIST/CONSERVATIVE: However, in all its forms and shapes, the classical fairy tale continues to be a money-maker and to thrive on basic sexist messages and conservative notions of social behaviour. The theatrical and cinematic use of the fairy tale is extremely significant in Western society, which has become more oriented towards viewing fairy tale films, plays and pictures rather than reading them. We initiate children in them and expect them to learn the fairy tale code as part of our responsibility in the civilizing process. There is no doubt that the fairy tale has become totally institutionalised in Western society with its own specific codes and forms through which we communicate about social and psychic phenomena.

Adapted from Zipes, Jack (1999) When Dreams Come True, Routledge, New York and London. 

The Characteristics of Fairy Tales

1. General
· “...Fairy tales are about human behaviour in a world of magic...”

· They all deal with universally felt experience - themes, ideas and emotions which often cross the boundaries of culture, language and age group and seem to reflect the very nature of human existence.

· They are the way we represent ourselves to ourselves in cultural terms.

2. The author is usually anonymous
· The author is remote - readers are free from a sense of an individual author.

· The narrative voice adopted in fairy tales is very distinctive. Because the author is anonymous the narrator can never be self-conscious. 

· The narrator avoids reflection, does not offer an interpretation of events and does not dwell on details in the tale.

· The voice is always definite - this is how things were. The style is that of calm exposition, the tone is one of flat statement. 

3. The sense of audience
· Fairy tales are for the whole community, not just for children. They were originally oral tales for ordinary folk. 

· They did not avoid mention of sex and violence in early versions.

· The lines of the narrative are ‘clean’, the characters are presented simply, the language is clear and all have a proper resolution - they are designed to grip the child-like imagination of all of us. 

4. Plot
· Events are simplified but below them often lay complex issues. 

· There is usually an uncomplicated series of events and incidences. 

· There is a remorseless inevitability about the stories as though they are following the laws of nature. Natural justice is a strong element in many.

· Elements such as birth and death, sorrow and joy proliferate along with motifs of blood, snow and nature.

5. Character
· The people in fairy stories are typical rather than unique.

· Binary oppositions abound such as good and evil, stupidity and cleverness, industry and sloth, beauty and ugliness.

· There is no overt investigation of motivation and feeling in characters; there is none of the psychological exploration of characters that you find in the modern novel. 

· Direct statements are given. e.g. She was sad and sorrowful. No explanation is needed.

6. Setting
· These are usually remote and long ago.

· The lands contain exotic objects and fabulous attributes. 

7. Theme
· Basic human predicaments such as food, shelter, survival, death, loss and identity are common themes. They often have a spiritual or religious dimension.

· The themes are timeless, the big issues of man’s existence. They are starkly exposed by the simplicity of the plot and other features.

· They mainly revolve around man’s wishes and fears. 

Michael Benton and Geoff Fox (1987) Teaching Literature: Nine to Fourteen Oxford

University Press.

USE ELEMENTS OF ABOVE WHEN INTRODUCING GENRE OR WHEN CONSTRUCTING INVITED MEANING.
Textual Intervention – Defence (An annotated example – old syllabus)

TEXTUAL INTERVENTION: DEFENSE
	INTRODUCTION

· What does it mean to read with (historical approaches/invited reading), across and against a text? How are contemporary reading practices used to produce different readings? 

· What does it mean to transform a text? What is a complex transformation?  

· Brief synopsis of chosen text.

· Why did you choose your focal text? Does it project ‘natural ways of being’ which need to be questioned and opposed? Does it appear to be ‘innocent’ or ‘neutral’? Is there any such thing as a neutral or innocent text?

· What is the relationship between reading and writing? (MUST make sophisticated connection between reading and writing practices. See Greer Johnson/Derrida.)

· Briefly: What have you done? How did you do it? Why did you do it? (Mention social justice framework.) 

· How is your rewriting of the focal text a re-reading of it? 

What reading practices did you use to read with, across and against the text? E.g. text-centred, reader-centred, author centred, world – context centred. Also mention particular theories that you applied.
	INTRODUCTION

The short fictional narrative The Shoes That Kill was published in 1959, in Daily Sketch’s Modern Boys Annual. <NEXT SLIDE> The story takes place in the remote landscape of central Australia, where the tall sergeant of the Northern Territory Mounted Police has joined forces with a local jackeroo to hunt down and apprehend a murderous aborigine. In the climax of the narrative, Sergeant Terry and Bluey Peters are attacked by the savage Waragan, who is forcefully apprehended when Sergeant Terry brings him down with his large stock-whip. At first glance, The Shoes That Kill is a straightforward adventure story. However, if one takes the time to identify the discourses embedded in the text, it becomes apparent that the ideology favoured within these discourses is racist and demeaning to many members of our society. <NEXT SLIDE>
This shouldn’t be unexpected; at the time of writing, indigenous Australians were discriminated against on a day-to-day basis. Hollindale (1988) suggests that “a large part of any book is written not by its author but by the world its author lives in”. With racism rife among the Australian people, it’s not at all surprising that such inflammatory ideology should be embedded within the text. Even so, a text which is underpinned by this prejudiced system of beliefs can easily have a dangerous and powerful influence on impressionable young boys. Thus, I have transformed The Shoes That Kill so that an invited reading of the transformed text privileges more appropriate ideology, given contemporary society’s discourses. This is a complex transformation, because I have made available a resistant reading in the rewritten text which is not available in the base text.

<NEXT SLIDE> By applying an historical text-centred approach to read with the text, I was able to create an invited reading that accurately represented the ideology privileged within the text. To unpack and subsequently challenge the ideology underpinning this invited reading, I deconstructed my focal text using various contemporary text-centred techniques. This allowed me to read The Shoes That Kill resistantly, by questioning and ultimately opposing the beliefs and values I exposed in the text and its invited reading. I have also analysed the discourses and ideology embedded within my focal text using post-colonialist theory. In doing so, I analysed how “the Other” (Bonnycastle, 1996) has been misrepresented and marginalised in the text. This lengthy and elaborate process finally enabled me to identify how I needed to change the base text in order to subvert and significantly alter its invited reading. <NEXT SLIDE>


	Constructing the Invited Reading

· How did you apply a text-centred approach? 

· Unproblematic analysis of binaries needed here. (mandatory – main approach)

· Structuralist approaches – narratology – Propp and Todorov

· Read visuals!!!

· How did you apply an historical reader-centred approach?

· How did you apply an historical author-centred approach? 

· Which questions did you ask of the text?

· What kind of overlap or slippage is there between these approaches? E.g. knowledge of genre, possibility of multiple readings

· How does knowledge of structure assist interpretation? Role of intertextuality?

· What is foregrounded, what is backgrounded and what is omitted? Closure/resolution?

· What narrative point of view is adopted? To what effect?

What is your invited reading of the text? What world view/version of reality is constructed?


	INVITED READING

Using historical text-centred theory, we can quite easily read with the grain of a text and construct its invited reading. New Criticism was one of the most influential strands of historical text-centred theory, and it operated on the assumption that the meaning of a text was to be found “in the words on the page” (QSA, 2004). The New Critics also asserted that “since the text’s verbal structure was stable, so too its meaning was very stable” (QSA, 2004). This approach to meaning was shared by the practitioners of structuralism, who explored “recurrent patterns and motifs” (QSA, 2004) within texts. Tzvetan Todorov was one of many well-known structuralists who aimed to extract meaning from a text by “identifying narrative structures” (QSA, 2004) which he took to be universal. <NEXT SLIDE> His theory attempts to explain narrative structure in terms of cause and effect:

· at the outset, there is a state of equilibrium;

· the equilibrium is disrupted by action;

· the disruption is acknowledged;

· there is an attempt to repair the disruption;

· the equilibrium is reinstated.

<NEXT SLIDE> If we apply Todorov’s historical text-centred approach to The Shoes That Kill, we can produce a tidy invited reading:

· the indigenous Australians don’t bother the white Australians;

· the murderous aborigine Waragan starts terrorizing the white Australians;

· Sergeant Terry and Bluey are called in to hunt down and apprehend Waragan;

· they have a violent confrontation with a wild and savage Waragan;

· Waragan is overpowered, and promptly taken to Darwin Gaol.

Clearly, this invited reading is underpinned by some very racist and colonialist ideology. In order to expose this ideology within the text, we can use contemporary text-centred theory to deconstruct the focal text and produce a resistant reading. <NEXT SLIDE>



	UNPACKING DISCOURSE AND IDEOLOGY

How did you apply a world-context-centred approach (feminism/Marxism/post-colonialism/cultural materialism) in order to understand the political consequences of the world-view privileged in the focal text as being ‘normal’ or natural? 

What ‘normal’ ways of living and behaving are constructed?

How does the focal text position readers to view the world? What questions did you ask of the text? 

Contemporary text-centred strategies:

How did you analyse the binary oppositions/myth/signifier/signified encoded in the text in order to unpack the ideology of the text?

What discourses are mobilized/operate within the text?

How might you read across the text?

What are the assumptions about what is natural, just and right? What (and who) do these assumptions distort or obscure?

What are the power relations? 

How are they made to appear as if they are normal or good? What negative aspects are excluded? Look for binaries, oppositions (good/evil, natural/unnatural, tame/wild, young/old). Which term of the binary is privileged, what is repressed or devalued by this privileging of one term over the other?

What people, classes, areas of life, experiences, are 'left out', silenced? 


	UNPACKING IDEOLOGY

(NB – needed to frame this section with theory ie feminism or Marxism or post colonialism. )
Contemporary text-centred theory involves harassing the text to “make it reveal what it tries to conceal” (QSA, 2004). Practitioners of this theory attempt to show how a text “deconstructs itself” (QSA, 2004) by identifying its gaps and silences, and pressing the text “until it yields multiple meanings” (QSA, 2004). By deconstructing The Shoes That Kill using contemporary text-centred theory, I have used these meanings to determine the ideology which underpins the text.

<NEXT SLIDE> To deconstruct a text, we can analyse structural features encoded in texts. One such feature is binary oppositions, which Moon (1999) defines as “patterns of opposing concepts or ideas which work to reproduce a set of beliefs or values”. Under historical text-centred theory, structuralism recognised these oppositions to be “stable and distinct” (QSA, 2003). However, post-structuralists such as Derrida argue that these binaries are not natural; rather, they are “culturally specific” (King, 2005). They also assert that “one set of the binary is privileged over the other” (King, 2005), where the privileged member of the binary pair depends on the other marginal member, “but needs to deny this dependency to maintain its superiority” (QSA, 2004). 

<NEXT SLIDE> Some of the more complex dualisms embedded in The Shoes That Kill include: civilization versus barbarism, science and medicine versus superstition and magic, and cleanliness versus dirt. Each of these oppositions can be aptly classified into a white versus black dualism, where white is undoubtedly dominant. In the case of my focal text, this binary effectively silences Waragan and gives voice to the offensive ideology somewhat personified by Sergeant Terry and Bluey. <NEXT SLIDE>



	Semiotics (is in column 2 of scaffold)

What cultural assumptions and what 'myths' shape our perceptions of reality? 


	Another method of analysing texts, attributed to the structuralist Saussure, is semiotics. Under historical text-centred theory, Saussure acknowledged that “there was a basic divide between language and what language meant” (King, 2005). Semiotics identifies this relationship as a sign, where the signifier points to the signified in order to create meaning. According to King (2005), a signifier “can be anything such as a word or picture” which points to the signified, or “the different interpretations or mental pictures that can be made of the signifier within a culture” (King, 2005). Because of its strong roots in structuralist theory, semiotics sees texts as “objects constructed from a social system of signs” (Moon, 1999). Robinson and Robinson (2003) states that the signifier can be separated into two types of meaning-making: “denotations and connotations”. Denotation is the “singular and literal meaning given to a signifier” (King, 2005), whereas connotation can be defined as the “implied meaning inferred by the signifier” (King, 2005).

<NEXT SLIDE> When I applied this theoretical approach to The Shoes That Kill, I unearthed numerous signs used to construct meaning within the text. In the case of Waragan, words such as savage and wild act as signifiers, with the signified denotation consisting of a feral and uncivilised being. The signified connotations of these same two words include the assumptions that the being in question is violent, inferior, brainless, and black. Together, the signifier and signified create a potent sign which is vital in positioning the reader to view Waragan in a wholly unattractive light.

<NEXT SLIDE> The concept of myth is closely linked to semiotics, and also plays an important role in exposing ideology within a text. Myths are “omnipresent signs, which impose upon us the belief that something simply goes without saying” (Hourihan, 1997). Hourihan (1997) cites Barthes in accusing myths of creating perceptions “of the falsely obvious”. Furthermore, Hourihan (1997) describes the “mythic level of meaning in a text” as a “pre-packaged set of beliefs and practices that seem natural and obvious to members of a culture”. <NEXT SLIDE> There are several myths called upon to create meaning in my focal text. Asides from the obvious mythological associations attached to the savage and wild aborigine Waragan, the myth of Bluey’s jackeroo is evident within the text. Associations attached to this moniker might include white, skilled, courageous, strong, and masculine. These ascriptions are just another effective vehicle for activating certain ideologies within the text. <NEXT SLIDE>



	How might you transform the text in order to create an oppositional, socially just text?

What ideologies are promoted? 

Which discourses/ideology did you want to challenge?  


	To further unpack the hierarchy of values constructed within a text, we must consider “what is foregrounded, what is backgrounded and what is simply omitted” (Hourihan, 1997) from the text. In the case of The Shoes That Kill, we must ask ourselves, “How might the values underpinning the text change if the narrative focused on the aborigine’s perspective?” Evidently, the ideology embedded within the text would change completely. It follows then that the point of view from which the text is narrated is of the utmost importance. <NEXT SLIDE> My focal text employs a third-person narrative voice, which “influences the responses of the reader […] by the selection and ordering of information, and by the use of language” (Hourihan, 1997). Furthermore, an anonymous narrator “may intrude comments to guide the reader’s responses” (Hourihan, 1997). In The Shoes That Kill, the narrator unabashedly describes Waragan as a fierce savage who practices strange magic and is eager to kill. Thus, the reader is positioned to view Waragan, and aborigines in general, as violent and evil. <NEXT SLIDE> 
Sociolinguistics is an essential concept to consider when identifying the ideology within a text. Under historical text-centred theory, structural linguists ignored the way that “language is used to make meaning in a social context” (King, 2005). Post-structuralists reject this approach, and embrace sociolinguistics as a way of viewing language as “totally dependent upon the society and context in which it is used” (King, 2005). Under contemporary text-centred theory, post-structuralists consider discourse a key theoretical tool when exposing the ideology ingrained within a text. <NEXT SLIDE> According to Moon (1999), “a discourse is a category of language which relates to particular social practices”. Words and actions that identify discourses indicate “what social-group members believe about the world” (King, 2005). Within their respective discourses, these beliefs are seen as universal truths. As a result, the dominant discourses contained within a text construct a reality based solely upon the discourses’ underpinning ideology.

The dominant discourses contained within my focal text are those of justice, race and colonialism. By using each of the aforementioned techniques to read against the text, I have unpacked a large number of values and beliefs embedded within these discourses. <NEXT SLIDE> The ideological elements which underpin The Shoes That Kill are as follows:

violence is an effective means of attaining justice;

authority is absolute, and will always prevail over wrongdoers;

indigenous peoples are wild savages who are markedly inferior to white peoples;

indigenous peoples promote the senseless slaughter of innocent animals;

the culture and technology of the colonizer is always superior to that of the colonized.

Clearly, the reality constructed by this system of beliefs is grossly distorted. In particular, the way in which indigenous peoples are depicted is extremely flawed, and ultimately very offensive. To fully understand the consequences of this world-view being privileged as being normal and natural, I must apply a world-context-centred approach to the discourses and ideologies I have uncovered in the text. <NEXT SLIDE>




	How did you apply a world-context-centred approach (feminism/Marxism/post-colonialism/cultural materialism) in order to understand the political consequences of the world-view privileged in the focal text as being ‘normal’ or natural? 

Which discourses/ideology did you want to challenge?  


	WORLD-CONTEXT-CENTRED APPROACH

The key question for world-context-centred analysis is: “Whose interests are served by representations of the world in texts?” (QSA, 2004). In the case of post-colonial theory, it becomes quite obvious that, more often than not, the interests of the colonizer are provided for. Post-colonial theory also shares a number of general assumptions with contemporary world-context-centred theory. These include the assertions that “all texts are partial […] and deny other versions through their silences” (QSA, 2004); that “texts are constructed within historical, social, cultural […] discursive contexts that govern what can be said” (QSA, 2004); and that “within any society, particular social groups and values may prevail at a particular time” (QSA, 2004). Post-colonialist theorists would point to The Shoes That Kill as a good example of how people are encouraged to “accept the way the world is as natural and inevitable” (QSA, 2004) through the discourses and associated ideology that is embedded within a text. <NEXT SLIDE>
If we apply a post-colonial approach to the ideology I’ve exposed in my focal text, it’s obvious that the indigenous peoples have been silenced and suppressed. Both the ideology and the discourses contained within the text are considerably Anglo centric in nature, and serve to reinforce countless racial stereotypes. The binary oppositions also assert strong black and white polarities. All three discourses in my focal text clearly need to be removed or significantly altered, as the ideology they privilege is creating numerous false assumptions about what is considered natural, just and right.




	How did you read against the text to produce an oppositional/resistant/counter text? Précis of transformed text needed. What reading did you want your transformed text to invite? 

What did you change in order to transform the text/to achieve a discursive shift/changed ideology? What did you change and what did you retain and why? Could outline steps taken/differences between focus and rewritten/transformed text:

3. Macrolinguistic level  - changes to genre, subject matter, roles and relationships, point of view, structures, mode and medium. 

4. Microlinguistic level – what kind of vocabulary was used in base text? What kind have you used? E.g. short/long, monosyllabic/polysyllabic; simple/complex; concrete or abstract; literal/figurative; heavily adjectival/relatively unmodified nouns and verbs. (See Pope)

What changes and decisions did you make in the drafting process? What difficulties did you experience, especially theoretical difficulties?  E.g. Why is it not good enough to just invert binary oppositions or to reverse gender roles? 

Why is your rewritten text a complex transformation? How does it challenge views encoded in /endorsed by the focus text? How does the new text position readers to ‘be and act’ in the world differently? How have you constructed a more socially just text? 

What you have learned about texts and reading and writing practices as a result of this activity of composing a complex transformation?


	TRANSFORMATION

<NEXT SLIDE> To construct a complex transformation of The Shoes That Kill, I must make available in the rewritten text alternative or resistant readings other than those that the text seems to invite. In order to construct an alternative or resistant reading, I must first make a discursive and hence ideological shift in the rewriting of my focal text. I have already explicitly opposed the ideology privileged in each discourse of the base text, but I must consider what ideology I want to underpin my transformed text:

· arbitration and communication can be used to effectively resolve conflict;

· indigenous peoples are civilized human beings who are equal to white peoples;

· the colonizer should respect the culture and beliefs of the colonized.

<NEXT SLIDE> We can invite the reader to accept this ideology by making micro- and “macro-linguistic” (Pope, 1995) changes to the base text. Changes on a “macro-linguistic” (Pope, 1995) level include alterations of the text’s genre, subject matter, structure and medium. Macro-linguistics also covers changes to the roles and relationships within a text, and the point of view from which the text is narrated or constructed. Micro-linguistics is more concerned with any changes made to the vocabulary used in the text: subtle interventions such as simple versus complex, concrete versus abstract, and literal versus figurative language. <NEXT SLIDE>
In transforming my focal text, I changed the text’s genre to a newspaper report. This ensured my transformed text didn’t adhere to a conventional narrative structure. Furthermore, a newspaper report appeals to a more socially knowledgeable invited reader. I also significantly modified the subject matter of The Shoes That Kill in constructing my complex transformation. This is because the subject matter of the base text relied far too heavily on racist stereotypes and incorrect ideology to be realistically preserved. <NEXT SLIDE>
Under a post-colonial approach, the relationship between the colonizers and colonized has been altered dramatically. In stark contrast to their relationship in the base text, they consider each other equals and respect each other’s culture and beliefs. More subtle changes are also evident in my complex transformation of The Shoes That Kill, in that the vocabulary is used almost exclusively as a means of reporting facts. As a result, the language implemented in my transformation is more literal and concrete than that of my focal text. <NEXT SLIDE>
Pope (1995) defines textual intervention as making “micro- and macro-linguistic changes to a base or original text”. By utilising these analytical tools and applying the concept of textual intervention to my base text, I have constructed a complex transformation which is underpinned by what is, in my opinion, a politically-correct and non-inflammatory system of beliefs. Therefore, the reality vicariously constructed by my transformation is far more socially just than the reality constructed by The Shoes That Kill. Having made a resistant reading available in the rewritten text which is not available in the base text, I have given voice to the previously marginalised characters and successfully subverted my focal text’s invited reading.
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Myths you may want to challenge:


Theorists�
Relevant myths�
�
Feminism�
Innocent young girl, mother, step-mother, witch, wife�
�
Marxism�
Happy worker, dwarfs, boss, king, knights, wealth, master, upper-class hero, gentleman, aristocratic elites�
�
Post-colonialism�
Noble savage, villain, white hero, wilderness, the Indian, the chieftain �
�
See Hourihan Chapter 2. 
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